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Abstract

ICT may be utilized to aid in the assimilation of a second language; since persons use technology
on a daily basis, it is advantageous to extend this learning to ICT; nevertheless, integration is
essential for increased interest. There are many reasons why it is vital to evaluate the interaction
between ICT and English learning. That is why, with the broad objective of establishing a link
between ICT and English acquisition, this research used a hypothetical deductive technique, a
non-experimental cross-sectional design, and a sample of 60 university students. Enrique
Guzman and the surrounding valley. They were given two instruments made from variables and
dimensions using Spearman’'s rho statistician. It was discovered that there is a substantial
association between ICT and English learning. Thus, increased usage of ICT will result in
increased English language learning accomplishment for students enrolled in the second year of
an English study program at a public university.
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Introduction

According to Soler (2008), information and communication technology (ICT) is
the use of different technical methods to store and communicate visual, digital
data for a variety of objectives, whether at work or in academic settings (p.26).
According to Gémez and Macedo (2010), educational institutions worldwide are
confronted with the problem of using ICT to provide their students with the
equipment and information necessary for these times. In 1998, UNESCO's
worldwide report on education on teachers and how to educate in a changing
society discussed the influence of ICT on traditional teaching and learning
methodologies, foreshadowing the transformation of teaching and the way
instructors and students acquire information (p.27). Similarly, Choque (2010)
defines cognitive tools as "extensions of man built by humans to make their task
simpler.” If the wheel represented a significant mechanical advancement for the
globe, enabling numerous data processing functions in the particular issue of
educational technologies, they facilitate the knowledge process and give
assistance (p.35).
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On the other hand, Besse (1984) defines foreign language learning as an
appropriation, which means that rules of the lexicon of what is heard and spoken
must be acquired and made sense in the same way that they must be able to
connect the experiences described above in order for the information to be
retained in memory (p.35).

The skill to learn a second language is contingent upon the ability to comprehend
texts and the ability to hear; in other words, the material must be intelligible.
According to Harmer (2001), language acquisition occurs because extensive
exposure to the language and many opportunities to use it are often beneficial,
as they suggest a gain in the student's knowledge and aptitudes (p. 95).

The manner in which they utilize this technology in teaching is decreased in
certain courses, which is why its usage is necessary (Alfalfa et al., 2001); as a
consequence, the deficiency that teaching demonstrates when it is used is
shown. From this vantage point. According to Raisazadeh and Ettkin (1989),
despite significant development, ICT is incapable of being integrated into the
classroom.

As a result of the limited usage of modern technology, it can be observed that
traditional teaching methods are those that stand out in class. At the setting of
Peru, Chumpitaz and Rivero (2012) did research on the use of ICT by professors
in Lima colleges. They discovered that different lecturers emphasize the benefits
of using digital tools, stating that these technologies provide students with more.
Since they enable instructors to monitor students using a variety of ways, they
also enable teachers to provide students with more comprehensive information
via audiovisual content, allowing students to engage with the resource and
allowing teachers to stay current, despite their problems that affect different skills.

Apart from improving technology skills, it is critical for individuals to study a
second language nowadays, since it opens up global development pathways for
communication. It is reported that English is part of the primary school curriculum,
yet the attempt to incorporate this language into the children' early years of
studies has not been enough, and the pupils’ learning success has not been as
anticipated. Similarly, Prato and Mendoza (2006) assert that this is due to
passivity and concludes that all students have the same learning requirements
when, in fact, they comprehend at varying rates and that a single methodology is
ineffective for all students and does not result in the same academic
achievement. (p.52).

On the path to acquiring a second language, ICT can be used as a tool because
society has integrated digital tools into their daily lives and an increasing number
of people are attracted to them; therefore, it is advantageous if this learning is
conducted through various disruptive strategies; they only require proper
incorporation with the goal of increasing interest (Lopez, 2007). The criteria for
analyzing the association between ICT and English learning. Similarly, it is
relevant, as it is expected to benefit university teachers greatly to make necessary
adjustments to the teaching of English, taking into account the impact on society,
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because students at a public university seek to improve their knowledge of
English in order to enter a context that requires the use of another language.

Methodology

The research employs a quantitative method of the most fundamental kind, with
a correlational level. Similarly, the research design will be non-experimental, as
no variables will be changed, and cross-sectional, since the purpose of the study
will be "to characterize the variables and examine their relationships through
time." (Hernandez et al., p. 151).

The hypothetical deductive procedure was applied. Hernandez et al. (2014)
define a population as a collection of people who share a set of characteristics
that will be stated in the study's purpose.

The population consisted of 73 second-year English students, whereas the
sample consisted of 59 individuals. The technique used was a survey, and the
instrument used was a questionnaire. In accordance with the objectives of this
study, the dimensions and indicators established in the variable use of ICT were
considered, which is structured in 17 items, and in the case of learning English,
a 20-point test was used entirely in English for its exam-type resolution, both
instruments were validated by four experts, with the majority of them receiving
approval of more than 80%. Additionally, a Cronbach alpha reliability of 0.758
was obtained for the first variable, and a Kuder Richardson reliability of 0.830 for
the second variable, indicating both variables had a high level of reliability.

Results
Table 1
Frequency distribution of the ICT variable
Nevels Range Absolute frequency(f) Relative frequency (%)
Verygood [172-850 6 10,2%
good 159 -710 35 59,3%
Regular 045 -580 9 15,3%
bad 132-440 8 13,6%
Very bad 017 -310 1 1,7%
Total

59 100.0%

Note: Variable ICT. Source: SPSS 24 results.

Of those who completed the survey, 59.3% (35) indicate that the use of ICT is
good, followed by 15.3% (9) who consider it to be regular, 13.6% (8) affirm is bad,
10.2% (6) consider it very good, and 1.7% (1) indicate very bad. The average is
58.76, this indicates that for those who completed the ICT survey, it is good.
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Figure 1 English language learning.

Of those who completed the survey, 42.4% (25) have a high level of learning
English, followed by 23.7% (14) who have a medium level, 16.9% (10) very high,
15.3% (9) a low level, and 1.7% (1) very low. The average is 19.78, this indicates
that for those who completed the survey, learning English is at a high level.

257 English language
leamning

W very low

Hiow

[IMedium

WHigh

[OVery high

[
1=}
T

@
'

Absolute frecuency
3

Figure 2

Distribution of comparative levels between ICT and English language learning.
Note: Cross tables in relation to ICT and learning English. SPSS 24 result
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From the foregoing, it is estimated that when those who completed the survey
indicate that the use of ICT is very good, 8.5% have a very high level of English
learning, and 1.7% have a medium level; when those who completed the survey
state that the use of ICT is good, 6.8% have a very high level of learning English,
39.0% high, 10.2% medium, and 3.4% low ; On the other hand, when those who
completed the survey indicate that the use of ICT is regular, 1.7% have a very
high level of English learning, 1.7% high, and 11.9% medium; when those who
completed the survey affirm that the use of ICT is bad, 1.7% have a high learning
of English, and 11.9% low; and finally when those who completed the survey say
that the use of ICT is very bad, 1.7% have a very low learning of English.

Table 2
Correlation and significance between ICT and English learning

English
ICT learning
ICT Corrglqtlon 1,000 636™
coefficient
Sig. (bilateral) . ,000
N 59 59
English learning Correlation 636" 1.000
coefficient ' '
Sig. (bilateral) ,000
N 59 59

**_The correlation is significant at the 0.01 level

The results are presented to test the general hypothesis: there is a Spearman's
Rho correlation coefficient = 0.636** which is understood to be 99.99% ** the
correlation is significant at the bilateral 0.01 level, understood as a positive
relationship between the variables, with p = 0.00 (p < 0.01), then the null
hypothesis is rejected. In addition, it can be seen that ICTs are directly related to
learning English, in other words, the better the ICTs, the greater the learning of
English, also according to Spearman's correlation of 0.636, this means a positive
correlation.

Discussion and conclusion

The research's overall objective was to ascertain the extent to which ICT is used
to teach and study English among second-year students enrolled in an English
career at a higher education institution in Lima, Peru. When the general
hypothesis was tested, a Spearman's Rho value of 0.636 and a p value of 0.000
were obtained, indicating the presence of a direct and significant relationship
between ICT and English learning, which is consistent with de Luperdi's (2018)
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research on the use of English and the use of ICT as teaching and learning
techniques in university students. These results are a result of educational
technology' potential to adapt teaching and learning processes in novel ways that
accommodate both classic and non-traditional forms of instruction (Le6n and
Tapia, 2013). Thus, Robles et al. (2021) argue for the inclusion of technology
instruments in higher level education in order to foster the autonomy of future
professional English language instructors throughout their educational
experiences.

Concerning particular aim 1, which was to determine the degree of association
between the usage of ICT in the classroom and oral understanding and
expression of second-year English students. When the specific hypothesis 1 is
tested, Spearman's Rho =0.617 and p-value = 0.000 indicate that there is a direct
and significant relationship between ICT in education and English comprehension
and oral expression, similar to Vega (2017), whose Pearson coefficient results
indicated a positive correlation between ICT and English learning. De La Cruz et
al. (2022) demonstrate the efficacy of gamification aspects in generating
substantial improvements in higher level students' English learning, and then
validate the efficacy of digital tools in improving reading and listening skills.

Addressing particular goal 2, which attempted to determine the degree of
association between the use of ICT in the classroom and text comprehension in
second-year English degree students. For specific hypothesis 2, a Spearman's
Rho of 0.572 and a p value of 0.000 indicate that there is a direct and significant
relationship between ICT in the classroom and text comprehension, which is
consistent with the findings of Castilian et al. (2014), who discovered a significant
relationship between motivation and English learning in public school students.
According to Laura et al. (2021), it is critical for university students concentrating
in English to master the English language, recognizing their talents in information
discovery and the English-Spanish translation process. Which is required to
demonstrate the critical nature of text comprehension. Similarly, Laura et al.
(2019) prove the efficacy of using digital tools in their educational practice by
optimizing the reading ability of English language in normal basic level pupils, not
just by creating major positive improvements. Additionally, desire and enthusiasm
in studying and engaging in class activities improves.

Assessing particular goal 3, which sought to ascertain the degree of link between
ICT in education and text production among second-year English students. When
specific hypothesis 3 is tested, a Spearman's Rho correlation coefficient of 0.596
and a p value of 0.000 are obtained, indicating that there is a direct and significant
relationship between ICT and text writing. This finding is consistent with the
findings of Brito and Garcia (2016), who stated that their proposal for didactic
guides benefits and facilitates the process of teaching and learning the lexicon
while also promoting achievement of specified competencies. Similarly, Laura et
al. (2020) emphasize the necessity of incorporating digital technologies into the
process of teaching and learning the English language, stating that gamification
engages students considerably in accomplishing stated goals and is a feasible
method of reinforcing their autonomy. On the other hand, Laura et al. (2021)
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argue that the use of educational software that teachers plan and develop
enhances students' learning of the English language by improving the planning
and execution of activities that engage students in improving their English
vocabulary and reinforcing their writing skills in order to have direct contact with
the English language.

It is worth noting that the research had a time constraint on the use of the
instruments in the case of students, and so data collection took around one
month. Similarly, this research will have a transcendent effect on second-year
English students at a public university institution.

English instructors should examine a variety of digital technologies to significantly
increase English learning over time. Additionally, it is vital to do and display more
research-based activities at a higher level. While the significant results in regular
education for English learning are confirmed, in a university setting, the same
progressive improvement is expected to support teachers' theory and application
experiences, resulting in significant changes in their pedagogical practice and
reinforcement of digital skills. The usage of technology will continue to evolve at
a breakneck pace, and as a result, teaching must keep pace in order to maintain
the highest possible standard of English learning.
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